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Pupil Premium Strategy Statement for Feniton Church 
of England Primary School 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Feniton Church of England 
Primary School 

Number of pupils in school  228 

Proportion (%) of pupil premium eligible pupils 34 children 16% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are 
recommended) 

3 years 

Date this statement was published 8th November 2021 

Date on which it will be reviewed February 2022 

Statement authorised by Colin Butler, Executive Head  

Pupil premium lead Amanda Parsons, Head of 
School 

Governor / Trustee lead Jen Metcalf, Pupil Premium 
Governor 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £ 28,485 

Recovery premium funding allocation this academic year £2,755.00 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£31,240 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Feniton Primary, our intention is that all pupils, irrespective of their background or 

the challenges they face, make good progress and achieve high attainment across all 

subject areas. The focus of our pupil premium strategy is to support disadvantaged 

pupils to achieve that goal, including progress for those who are already high attainers.  

We will consider the challenges faced by vulnerable pupils, such as those who have a 

social worker and young carers. The activity we have outlined in this statement is also 

intended to support their needs, regardless of whether they are disadvantaged or not. 

High-quality teaching is at the heart of our approach, with a focus on areas in which 

disadvantaged pupils require the most support. This is proven to have the greatest 

impact on closing the disadvantage attainment gap and at the same time will benefit 

the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed 

below, is the intention that non-disadvantaged pupils’ attainment will be sustained and 

improved alongside progress for their disadvantaged peers. 

Our strategy is also integral to wider school plans for education recovery, notably in its 

targeted support through the National Tutoring Programme for pupils whose education 

has been worst affected, including non-disadvantaged pupils.     

Our approach will be responsive to common challenges and individual needs, rooted in 

robust diagnostic assessment, not assumptions about the impact of disadvantage. The 

approaches we have adopted complement each other to help pupils excel. To ensure 

they are effective we will: 

 ensure disadvantaged pupils are challenged in the work that they’re set 

 act early to intervene at the point need is identified 

 adopt a whole school approach in which all staff take responsibility for 

disadvantaged pupils’ outcomes and raise expectations of what they can 

achieve 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  
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1 Assessments, observations, and discussions with pupils indicate 
underdeveloped oral language skills and vocabulary gaps among 
many disadvantaged pupils. These are evident from Reception through 
to KS2 and in general, are more prevalent among our disadvantaged 
pupils than their peers. 

2 Assessments, observations, and discussions with pupils suggest 
disadvantaged pupils generally have greater difficulties with phonics 
than their peers. This negatively impacts their development as 
readers and spellers. 

3 Our assessments and observations indicate that the education and 
wellbeing of many of our disadvantaged pupils have been impacted by 
partial school closures to a greater extent than for other pupils. These 
findings are supported by national studies.  

This has resulted in some children having a less resilient and 
positive attitude to learning and some being more anxious about their 
learning. 

4 Assessments, observations, and discussions with pupils suggest disad-
vantaged pupils can have difficulties with gaining a deeper under-
standing of mathematical concepts in Maths. 

5 Observations suggest that disadvantaged pupils are less likely to take 
up the playing of a musical instrument beyond the core music              
curriculum at school. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

1.Develop language skills and vocabulary 
among disadvantaged pupils. 

Assessments and observations indicate 
significantly improved oral language 
among disadvantaged pupils. This is evi-
dent when triangulated with other 
sources of evidence, including engage-
ment in lessons, book scrutiny and ongo-
ing formative assessment (Speech Link / 
Language Link). 

2.Improve reading attainment among      

disadvantaged pupils. 
KS2 reading outcomes through to 
2024/25 show a positive trend in disad-
vantaged pupils meeting the expected 
standard. 

Pupils through KS2 are continuing to ap-
ply their phonics strategies to improve 
their reading and spelling.  
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3. All pupils, particularly our disadvan-
taged pupils will have a positive attitude to 
their learning and show resilience when 
facing challenges in their learning. 

Sustained high levels of wellbeing from 
2024/25 demonstrated by: 

Pupils can talk about their learning and 
show a positive attitude to their learning 
and explain how they have shown resili-
ence when facing challenges in their 
learning.  

Qualitative data from pupil voice, pupil 
and parent surveys and teacher obser-
vations 

4. Improve outcomes for disadvantaged 
pupils in Maths. 

KS2 reading outcomes through to 
2024/25 show a positive trend in disad-
vantaged pupils meeting the expected 
standard. 

 

5. Increase the number of disadvantaged 
children who learn to play a musical in-
strument. 

An increased number of disadvantaged 
children have had the opportunity to 
learn an instrument and have continued 
to learn the instrument. 

 

Activity in this academic year 
This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 5,746 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Embedding focus 
on metacognition 
and retrieval prac-
tice to help children 
recall previous 
learning. 

Embed the use of 
knowledge organis-
ers. 

Evidence suggests the use of ‘metacog-
nitive strategies’ – which get pupils to 
think about their own learning – can be 
worth the equivalent of an additional +7 
months’ progress when used well. 

 

https://educationendowmentfounda-
tion.org.uk/education-evidence/guidance-
reports/metacognition 
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Enhancement of 
our reading and 

Phonics approaches have a strong 
evidence base indicating a positive 

 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
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phonics teaching 
and curriculum 
planning in line with 
DfE and EEF 
guidance. 

We will fund 
teacher release 
time to embed key 
elements of 
guidance in school 
and network with 
other schools.  

 

Devon Schools Li-
brary Subscription 

impact on pupils, particularly from 
disadvantaged backgrounds. Targeted 
phonics interventions have been shown 
to be more effective when delivered as 
regular sessions over a period up to 12 
weeks: 

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

 

The reading framework Teaching the 
foundations of literacy July 2021, DfE 

 

EEF Improving Literacy series  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

£5246 

Provide Music 
teaching CPD for 
teachers. 

Babcock services £500 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ £23,174 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Speech and 
Language 
Assessment 
and 
Interventions. 

Mrs Jackson 
half day 

There is a strong evidence base that suggests oral lan-
guage interventions, including dialogic activities such 
as high-quality classroom discussion, are inexpensive 
to implement with high impacts on reading: 

Oral language interventions | Toolkit Strand | 
Education Endowment Foundation | EEF 

£4391 

Mrs Totten 
Intervention 
for able 
writers and 
targeted 
support in 
Maths. 3 
sessions. 2x 
Y6 and 1x 
Y4. 

Tuition targeted at specific needs and knowledge gaps 
can be an effective method to support low attaining pu-
pils or those falling behind, both one-to-one: 

One to one tuition | EEF (educationendowmentfounda-
tion.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | Education Endow-
ment Foundation | EEF 

£5400 

Play Therapy There is extensive evidence associating childhood 
social and emotional skills with improved outcomes at 
school and in later life (e.g., improved academic 

£4000 

Lego Therapy £300 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
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performance, attitudes, behaviour and relationships 
with peers): 

Daily Readers comprehension strategies are high impact on 
average (+6 months). Alongside phonics it is 
a crucial component of early reading instruction. 

Phonics approaches have a strong evidence base that 
indicates a positive impact on the accuracy of word 
reading (though not necessarily comprehension), 
particularly for disadvantaged pupils:  

Phonics | Toolkit Strand | Education Endowment 
Foundation | EEF 

Daily Reader 
support  
Y1 - £1537  

Y2 - £1879 

Y3 - £1537 

Y4 - £1537 

Y5 - £270  
Y6 - £1873 

(£8,633)  

 

 

IDL English 
and Maths 
intervention. 

£300 

Toe by Toe 
intervention 

£150 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 2320 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Improve the quality 
of social and      
emotional learning. 
  
Forest School ses-
sions led by Mrs Kil-
bride for each class.  
  
High quality PSHE 
to meet needs of 
children to also in-
corporate financial 
education.  

 

 

EEF Evidence shows that social and 
emotional skills need to be explicitly 
taught and reinforced through whole 
school ethos and activities. 

 

eef-guidance-reports/primary-
sel/EEF_Social_and_Emotional_Learning.pdf 
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We Eat Elephants 
Licence 

Children’s views on well-being and what 

makes a happy life, UK: 2020, Office of 

National Statistics 2020. Children said 

being able to be themselves and express 

themselves without being judged by others 

£200 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
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was crucial to their mental health and well-

being. Feeling loved and having positive, 

supportive relationships, particularly with 

friends and family, including having 

someone to talk to and rely on were 

consistently stated as a top priority for 

children to have a happy life. 

Subsidy for school vis-
its and residentials. 

 £2120 

 

Total budgeted cost: £ £31,240 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year. 

Our assessment of the reasons for these outcomes points primarily to Covid-19 impact, 
which disrupted all our subject areas to varying degrees. As evidenced in schools across 
the country, school closure was most detrimental to our disadvantaged pupils, and they 
were not able to benefit from our pupil premium funded improvements to teaching and 
targeted interventions to the degree we had intended. The impact was mitigated by our 
resolution to maintain a high-quality curriculum, including during periods of partial 
closure, which was aided by use of online resources such as those provided by Oak        
National Academy and White Rose. 
 
Our assessments and observations indicated that pupil behaviour, wellbeing and mental 
health were significantly impacted last year, primarily due to COVID-19-related issues. 
The impact was particularly acute for disadvantaged pupils. We used pupil premium 
funding to provide wellbeing support for all pupils, and targeted interventions where 
required. We are building on that approach with the activities detailed in this plan, 
particularly using play therapy, lego therapy to support individuals and small groups. 

Intended Outcome Impact in 2020/21 

To identify pupils in EYFS 
who are eligible for EYPP   

6 pupils (2 in EYFS) added to register during C19 Lock-
down following regular mailings and the school making in-
dividual contact.  
  

Increase attendance rates 
for pupils eligible for PP.   

Administrator and SMT monitoring attendance at least half 
termly and daily for some children to ensure issues could 
be resolved swiftly.   
96.3% target 96.6% but above Devon.  
Disrupted by Covid lockdown.  

Developing vocabulary and 
enjoyment of reading  

Reading Challenges and Book Swap during lockdown 
helped to keep children motivated. Weekly comprehension 
activities were also a non-negotiable in lockdown.  
Dyslexia training was well received by teachers and by the 
end of the year Dysleixa Outreach team had diagnosed 3 
pupils and provided support.  
Laptops acquired through Covid lockdown have supported 
children in Year 5 and 6 to record their learning.  
Vocabulary CPD has introduced new strategies for teach-
ing vocabulary that are evident in the classroom and have 
been successful in raising expectations of the language 
children use and understand. These now need to be em-
bedded. 

Supporting disadvantaged 
children to access all as-
pects of curriculum and not 
be disadvantaged.   

79% of all DP made good progress in Reading and Maths 
despite Covid lockdowns.  
Of the 6 children who made less progress they all sus-
tained their attainment and did not fall back.  
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  Focus on quality first teaching and inclusion within the 
classroom. Success with pre -teaching.  
Disadvantaged children passed their Y6 Civic Award.  
All disadvantaged pupils attended school dur-
ing Covid lockdown or accessed Google Classroom from 
home.  

All pupils including disad-
vantaged pupils will receive 
a curriculum which is broad, 
balanced, rich in experience 
and deep in learning and 
progressive in the develop-
ment of knowledge and 
skills.   

Forest School set up from autumn term 2020 to support 
emotional and social development during Covid disruption.  
HLTA and TAs deployed during Covid lockdowns to sup-
port individual and small group learning.   
 

   

 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

White Rose Maths  White Rose Maths 

IDL multi-sensory online programme to 
support literacy and maths skills. 

IDL 

Primary Connected History 

Primary Connected Geography 

David Weatherly Education 

Google Workspace to support remote 
learning 

Google 
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